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Vice-Chancellor and Principa

FORWARD

The annual Teaching and Learning Reports are a golden thre:
the institutional fabric, building connections across time and
presenting a rich body of knowledge, stories and experiences.
is aprivilege, as the recently appointed Vi€ancellor, to reflect
on the achievements and challenges of 2023 in the Teaching
Learning space.

Celebrating success is a fitting theme for the Report and it
resonates with the priorities that | set for nigrm, emphasising
excellence of the Academic project at the heart of the institutic
| am encouraged that the report conceptualises success
holistically, exploring both qualitative and quantitative data; an
providing the experiences of students and stdtfifie report shows
that well-being, positive relationships, collaboration and a
supportive institutional culture are critical elements for the
success of students and staff. Furthermore, the report
authentically highlights the challenges and points outaheas of
improvement. We cannot underplay our shortcomings and the
need for a humanising experience for our students and staff.

We have a huge task ahead and a responsibility to make a
positive difference in the world. The challenges are great, and
are choosing to move forward from a position of strength and |
deficit; by celebrating and building on success while we impro
and address the challenges. | commend the efforts, resilience
hard work of students, their teachers and staff in general in thi
regard.

In closing, the report demonstrates the importance of
collaboration and partnership in the teaching and learning
environment and it brings home the African proverb that | like -
quote:
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INTRODUCTION

In 2023, the University of Cape Town continued to enhance and strength:
teaching and learning following the disrupti@®VIDyears. In July 2023
Emerita Professor Linda Ronnie was appointed acting DVC: Teaching an
[ SENYAY3T FFGEGSNI GKS SYyR 2F t NPFSa:
Teaching and Learning.

9YKIyOSYSyida G2 | /¢Qa GSFOKAYy3I I
NRff2dzi 2F ! YI(0Kdzo | = /[ ¢Qa ySg f!
L FGF2NY AYydS3INIGSa O2dzNBS SOl t dz
experiences to contribute to futureotrrse design and offerings.

Building on lessons learnt during t@®VIDperiod, a draftDigital andOnline
EducationPolicy is currently under consideration for adoption. This policy
enables blended learning course designs in increasingly complex and ricl
teaching environments. We are also finalising a new assessment policy tl
situatesassessment as both an educational and social praaiue which
promotes innovation and inclusivity in assessment to help students
succeedlt was thus prescient that the theme of the UCT 2023 Teacand

[ SFNYyAYy3 O2yFSNBYyOS 41 & a! aaSaavy!
wide range of papers, panels and workshops from staff and students fron
across UCT, shaping the conversation around the many facets of assess
including inclusive and sadiy just assessment strategies, the implications
Al, and how assessment practiégeform andintersect withUniversity of the
Future project.

The global awareness and wide availability of generative Al tools such as
ChatGPT created new opportunities as well as concerns for universities.
Centre for Innovation in Learning and Teachi@t-T)n the Centre for Higher
Education Development (CHEBJeased guidelines for staff and students fc
teaching, learningand research to better understand the affordances of Al
tools in relation to academic integrity, prevailing hegemonic discourses b
on Global North datasets, and assessmentiesignsAs leaders in higher
education, we aim to assist our students in using the tools of Al critically ¢
with discernment.

Facultywide curriculum change projects also gained momentum in 2023.
These are faculty projects that seek to decolonise, transfamd renew
undergraduate curricula at UCT. More details can be found in the faculty
reports.

The final graduation ceremonies for 2023 were held on 14 aridet®mber
andbrought the total number of graduates for the year to more than 7088
including more than 223 PhD graduates. Graduation ceremonies reaffirm
success of the academic project and the key university functions of teach
and learning, alongside researdtey also provide a wonderful platform for
celebrating the hard work of studentandof their teachers and mentors.
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REPORT STRUCTURE

This report is structured as follows. Chapter 2 provides an overview of the
Teaching and Learning portfolio, including the improvement plan based o
feedback from the 2022 institutional audit, policy developments, updates
academic reviewsandthe results from the 202%outh African Survey of
Student Engagement (SASSHjapter 3 provides teaching and learning
reflections from faculty perspectives, including a discussion of contextual
issues, student achievementnd faculty facts and figures. Chapter 4
provides an overview dhe institutionalservices that support teaching and
learning acrosthe university These include contributions from CHED,
Student Wellnessand Residence Life. The conclusion in Chapter
summarises learnings from the year and plans for 2024. Chégtreavides a
more detailed quantitative analysis of teaching and learning in 20B&
institutional overview includesompaisonwith previous yearin terms of
student and staff profiles, student success, and other indicators.

Faculty reports were compiled by the following:

1 Commerce: Deputy Dean, Professor Ulrike Rivett

1 Engineering and the Built Environment (EBE): Deputy Dean,
Associate Professor Malibongwe Manono

Graduate School of Business (GSB): Director, Dr Catherine D
Health Sciences (HEA): Deputy Dean, Dr Kerrin Begg

Humanities (HUM): Deputy Dean, Associate Professor Shanni
Morreira

Law: Deputy Dean, Associate Professor Jameelah Omar

Science (SCI): Deputy Dean, Professor Muthama Muaysa
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CHAPTER 2

OVERVIEW OF THE TEACHING ABRMARNING
PORTFOLIO

This chapter provides an overview of tleaching and.earning(T&L)portfolio. It starts withthe progressmadeon

the development of / ¢ipeiovementplanfollowing the recommendations from the institutional audit conductec
in 2022. The chapter also reports on governanc&&ifby highlighting key issues and topics that were considered
the Senate T&L Committee in 2023, provides an update on academic reviews that were piloted, Bn2da3ours
the recipients of the Distinguished Teacher awards.

2.1 IMPROVEMENT PLAN 2023

UCTreceived the final audit report from the Council on Higher Education (CHE) on 6 Septemh€efI29ZHE gave
the universitya deadline of endNovember 2023 to address the recommendations theremplement policies and
plans, mitigate identified risks, and implement any other actions that flow from the report.

The process to develop the improvement plan was to critically engage with the 30 recommendations, and in
accordance with our commitment to integrated qualiitywas noted that a number of the recommendations are
related. The approach was therefore to organise our response in relation to the following five themes or organi
categories:

a) Student Access and Success
b) Student Support

C) Teaching and Learning

d) Academic Staff

e) Systems and Policies

Although some overlap exists between these categories, it was noted that aspects such as student access anc
and student support intersect between executive portfolios and core functions. These areas deserve distinct fo
the improvement plan ad are strong points for quality management.

In developing the action plan and prioritising improvemegtS O2y aARSNBR ¢KIFd Yl & o
must be addressed immediately. Some of the action plan dates extend furthethitbamd of 2024. UCT is expected
to submit quarterlyprogressreports, andthe Institutional Planning Department (IPBiJl affect this in consultation
with the DVCs.

TheCHEequires both a narrative section to the improvement plan and an action plan table. In the narrative sec
we organise our responses to recommendations according to the organising categories and where necessary
discuss responses to recommendations together. In the action plamespond to each recommendation separatel
and have grouped the recommendations according to our organising categories. Not only does the CHE requil
on what action will be taken, timelineand responsible pa#ies, but also what indicators, evidencand resources
have been allocated to an action.

TEACHINGNDLEARNING REPORT 4023



Some of the actions are already underywasile other actions have plans that need to be strengthened. To make
progress on these, the following are important points from the list of recommendations:

f

= =4 -4 =2

= =4 4 A4 A - -

Furtherintegration of undergraduate student support and the development of a framework on this ai
ongoing student success work

Identifying the minimum requirements for security measures in afleggyed aparticularly dangerous
and ensuingthat this is communicated to studentslentifyingwhere safety measures need to be
increased

Investigating ways fddCTto further assess satisfaction in student services

Engaging the deans on hdwstrengthen accountability in relation to external examiner reports and
feedback

Implemening an updated accreditation form
Investigaing how many academics on soft funding are not teaching
Identifyingwhether UCT has universal completion of HR174 forms

Investigatingvhether there is consistent treatment of T&L across all ad hom promotion criteria gt UC
and if not, provide a rationale for this and understahe extent to which the criteria are not explicit

Understandhgthe reasons for the declining proportion of academic staff with doctoral qualifications
Recommeningwork related to the stafftvorkloadmodel

Developnga cover statement for all UCT policies for periodic review

Implemening a departmental review piloand quality assurance framework

Revievingthe framework related to SR policy

Improving management of information related to partnerships

And implemening a graduate destination tracker

One recommendation, which was for UCT to address senior staff turnover using a comprehensive formal inves
with clearly specified terms of reference, is dealt with separately from the other 29 recommendations, as itis a
councitrelated matter.
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2.2 ACADEMIC DEPARTMENTAL REVIEWS

In 2018 all academic departmental reviews were suspended. Work was then done to develop a proposed prog
review framework, shifting the focus from departments to programmes within the university. This framework
however, did not receive complete support from the university, and after reflectibwas decided to revert to
departmental reviews under a revised framework.

Weaknessshighlighted from the previous review system were follows

1 The previous review system operated on ayHar cycle, with a requirement for only one undergraduai
and one postgraduate programme to be reviewed as part of the process.

1 Data from these reviews were not effectively collected and utilised for the purposes of strengthenin
institutionaHevel quality management system.

There was a lack of insight into cremgting institutional quality issues.

The reviews were not integrated with programme accreditation and professional body accreditation
processes, resulting in incomplete quality loops.

1 The review documentation lacked clear links to wider institutional and faculty levels, including strate
plans and budgets.

1 Despite having a mechanism to provide instituticlealel data on academic departmentswasnot
effectively utilised.

These weaknesses indicated a need for improvement in the review system to address these issues and enhar
overall quality assurance mechanisms within the institution. In 20#2Academic Planning and Development
Committee(APDCapproveda draft $eframedIramework for reviews and four departments were proposedibgns
for a pilot reviewwhich commenced in 2028ne review was conducted in 20Bgthe School of Education in the
Faculty of Humanities, with the following reviews scheduled for 202fartment of Health Science Education,
Department of Political Studies, and the Department of Astronomy.

Qualitative data has been collected throughout the process, focusing on various aspects such as administrativ
planning, departmental preparation and support, support panels, site visits, and the review process itself. Refle
on the process to date lva been made, with considerations for planning future reviews.

TEACHINGNDLEARNING REPORT 24023



2.3 ASSESSMENT POLICY

The UCT Assessment Policy was last updated in 2015. There have been substantial shetsandhef assessment
since then and in our understanding of the role and practice of assessment. Guided by the Assessment Frame
22NJAy3 DNRdzL) 6! C2DUOZX |yR LI NIfé adzZJR2NISR o6& | |
studentsu©Saad GKNRdAzZAK (N} yaFfF2NX¥SR LINRPINIYYSa 2F FaasSa
since 2021.

This year, gtensive revision of the policy was undertaken after consultations and an open feedback process in
and again after six institutiowide open consultations in 2023. These engagements were shaped by academic
professional and administrativeaff (PAS} students and staff from academic and service departments. A
subsequent offer of bespoke faculgvel engagements was not taken up by any of the faculties. Feedback was
obtained on the final draft from members of the AFWG &eghuty Deans: Teaching and Learning. The policy was
tabled for approval at the final Senate meeting in 2023 but was not discussed due to extended discussions of ¢
items. The policy will therefore be considered for approval by Senate in early 2024.

Should the policy be adoptethe following proposals have been made

a) The AFWGhouldproceed with the further development and deployment ofiamplementation plan for the
Assessment Policy. Some work has already been stameddng the development of a Good Practice
Assessment Guidan Assessment Stud{a consultatiorbased professional development opportunity whet
academics can focus on enhancing their assessment practiwta series of Good Practice Case Studies.

b) Fecultiesshouldproceed with the development of faculgvel guidelines and implementation based on the
Policy and Good Practice Guidesaccordancéhey shoulddevelop implementation plans for ratification by
the faculty Teaching and Learning Committee and Faculty Board.

c) The AFWG, the Examinations and Assessment Committekethe Deferred Examinations Committgeould
convene an offsite planning session to address the urgent need to reimagine the assessment syfdm a
informed by the work of the Deferred Examinations Task Team and consultations conducted by the AF

e i L || | 1

NEW HUMANS:
STUDENTS VISION
FOR HIGHER EDUCATION
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2.4 ONLINE EDUCATION POLICY

Work in advancing digitally enabled education, undertaken by the Online Educatigdddumittee (OESC), focused
on drafting and updating the 2017 UCT Online Education Policy after consulting institutional stakeholders.

Hereafter, it was decided that a set of principles and definitions would be incorporated into a new draft Online
EducationPolicy, with the Centre for Innovation in Learning and Teaching (CILT) in the Centre for Higher Educ:
and Development (CHED) and the Institutional Planning Department (IPD) forming the core writing team. The
policy was presented to the Senate Thisg and Learning Committee in June 2023, after whiclctinemittee's
feedback was included in the draft polidihe Eedbaclkprovided helped the OESC members further develop the
policy to clarify definitions of digital education and blended learning, course design principles, the national regt
environment for digital education, and the roles of teachers, professional stadfstudents. Faculiipeputy Deans
Teaching and Learning requested further consultations at fatased Teaching and Learning Committees, which
were scheduled for 2024.

2.5 LANGUAGE POLICY

UCTis revising its language policy, last approved in 2013, to align with the New Language Policy Framework fc
Higher Education Institutions (NLPFPHEIs) in South Africa. This review, led by the director of the Multilingualis
Education Project (MEP)ithin CHED, involves the Language Policy Committee (LPC) and the Language Policy
Team (LPTT). In 2023, the proposed draft policy served before the Senate Executive Committee and feedbacl
received. The policy will be fingdid in 2024.

2.6 UCT COURSESNA SUSTANABLE
DEVELOPMENT GOALS

¢KS 'YAUGSR bliA2yQa w1 { dzi 0 | diycalroetriSuséd §labally 1By Livversftigs tdD 2
dzy RSNARUGI YR GKSANI O2yUNAROGdziA2Y (261 NRA F RRNBaaiAy3
research, teachingr operations. Thaniversityhas done an analysis of all of its courses for 2023 toitsagpurses
against the 17 SDG@s determinewhich courses relate to which SDGs. This initiative was led by Manfred Braune
L/ ¢Qa S5ANBOG2NI F2NJ 9y BANER Y Y S yhtoiméation{addzCorhniuyidatiori Tiechri® gy
ServicegICT%and faculty colleagues.

The analysis waserformedo @ dzaAy 3 |y 'L [ly3dzr3S [SFENYAYy3d az2Rdz
outlines and titles from course handbooks for indications of any SDGs that are most likely to be addressed in t
courses in some way or another. This was then run as ggtmnprogramme in an automated process to analyse
2F 1/ ¢Qa O2dz2NASA Ay GKA&A YIFIYYSNE ¢gAGK | NBadzZ dF yi
with the respective courses. In future yegitsis proess will be refined to make the outputs even more accurate a
more visible to the public. In 202these will be added to the LMS for the course handbook so that course conve
canrevisethis for future yearsA summary of the results are givenTable 1.
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Table 1 A summary of the courses offered by UCT that touch on SDGs f
2023

All Health
Faculties Humanities Commerce Law Sciences EBE Science

SDG1 No Poverty 110 27 34 9 20 12 8

SDG2 Zero Hunger 29 7 4 1 10 1 6

SDG3 Good Health and 1914 73 19 16 841 28 37
Wellbeing

SDG4 Quality 560 251 49 8 114 56 81
Education

SDG5 Gender Equality | 420 201 39 47 106 12 15

SDG6 Clean Water and 115 5 4 15 12 65 14

Sanitation

SDG7 Affordable and 107 3 5 5 0 84 10
Clean Energy

SDG8 Decent Work and
Economic 867 84 317 99 110 206 51

Growth

SDGY9 Industry,
Innovation, and 1213 55 207 79 196 469 207

Infrastructure

SDG10 Reduced 1354 592 166 177 270 80 69
Inequality

SDG11 Sustainable
Cities and 545 44 28 37 35 327 74

Communities
SDG12 Responsible

Consumption 414 23 38 38 29 225 61

and Production
SDG13 Climate Action 345 24 14 30 21 165 91
SDG14 Life Below Water| 105 3 2 25 7 24 44
SDG15 Life on Land 200 22 5 24 14 70 65
1479 494 216 257 339 107 66

SDG16 Peace, Justice,
and Strong
Institutions

SDG17 Partnerships for
the Goals

137 22 29 26 38 6 16
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2.7 DISTINGUISHED TEACHING AWARDS

L/ ¢Qa O2YYAUYSYy(d (G2 OdzZNNROdzt dzy NBySglt | yR SYo NI C
2023 Distinguished Teacher Awards, awarded to Associate Professor Pippin Andergmanmental and
Geographical Sciences (EGS); Dr M&tejthardt- Anaesthesia and Perioperative Medicine (AABY Associate
Professor Tasleem RaBamily, Community and Emergency Care (FCE).

Associate Professor Pippin Andersen
Environmental and Geographical Sciences (EC
Associate Professor Pippin Anderson skilfully
combines creative helass activities and
fieldwork to present engaging content and to
provide an extensive development opportunity
reading, writing, logical thinkingnd
argumentation. Drawing on her own multi
disciplinary backgroundRippi fosters a holistic
understanding of complex systems that draws
ecology, urban planning, sociolggnd
environmental science.

Her flipped classroom approach to
undergraduate teaching allows for-adepth
classroom discussions that disrupt traditional
power dynamics and lead to novel cognitive engagement. According to a colleague, students often surprise
themselves with what they imagine and articulatePippnQa Of  4aSad { KS SYLX 2ea a
cater for a range of learning styles and, through her kind and engaging way, creates a safe space in her classi
which all students feel comfortable contributing.

As a leading figure in curriculum design in BE&hnQa Ay Ff dzSy O0S Aa FStd FIFINI oS
ability to relate to students on a personal level has seen her fulfil a vital pastoral role in her department.

As Director of Graduate Studies in EGS for over 10 y&sgsciate Professor Andersbas a highly regarded
reputation as a champion for postgraduate interests and regularly presents on a wide range of topics at postgr
workshops. As a supervis@ippinis skilled in detecting when a student needs space for independent thought an
when they require a guiding hand. Her postgraduate taught courses are a mix dépdearning and fieldbased
reflection which culminate in a group research project &feS R FNRY AYRAQGARdzZ £ addzR
questions and field methods.

By overtly positioning herself, her students are made aware of the limitations of their own positionalities, and s
come to appreciate that the diversity of the student body is a strength for learning. Together with a focus on
advanced theoretical engagent and the development of critical thinkingippindelivers on her stated goal that
GaddzRRSyida Ydzad tSIF@S /¢ (y2eAiy3a GKIFIG GKSANI OASH
on the basis of sound methods that include akét O 2 ¥ 1 A Yy RGR&idndy Dr Fpenced WiheBtdn d
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Dr Marcin Nejthardt- Anaesthesia and
Perioperative Medicine (AAE)

Dr Marcin Nejthardt is a consultant
anaesthetist and Head Clinical Unit at
Groote Schuur Hospital in the Departmen
of Anaesthesia and Perioperative Medicir
He is a Joint Staff appointee whose
responsibilities include, but are not limitec
to, clinical sevices, teaching both
undergraduate and postgraduate student:
and training of staff. Marcin creates safe
spaces for students and registrars where
hierarchies are challenged and where
learning is centred around patient
wellbeing. He teaches within the cat of
the South African healtbare system,
recognises the value in celebrating the
diversity of our student populatigrand understands that empathy is key to being an excellent physician. He exp
that: din-theatre learning is a very unigue and privileged experience. My role to students is to include them and
GKSY G2 06S LINIL 2F I OSNE RAGSNBS GSIFHYX 2F &adaNBS?
common purpose of carinfpr a vulnerable patient. In this higgtakesenvironment what is learnt often depends on
K2g AG Aa G dAKGdé

¢KS AYLI OG 2F 5NIbS2GKIFENRGIQa G(SIOKAy3I Aa y20 NBaid
only on those that he has mentored and taught but also future generations of doctors. This is attested by both
students and colleagues:

aL 0StAS®S AdG Gr18a | @gAattlr3asS G2 Laa GkKS c/t SEI
dedicated to teaching, to supporting, and who never failethetieve in registrars like me.

4SS Aad AYALANKY3I Ay KAa 1y26tSRISS odzi Fta2 Ay KA

dhy Yeé NBUdzNy G2 GKS 9l a
YSRAOIET 2FFAOSNR LI aa (K

>"U))

Ny /FLS L adFNISR SYLX
NI RALX 2YF AY |yl SaiGKS

U

Dr Nejthardt is involved in curriculum renewal within the field of anaesthesiology, and this is not the first time tt
contribution to teaching has been recognised. He has been honoured with the Best Teacher Award on a numb
occasions in the Depanent of Anaesthesia and Perioperative Medicine, but as he himself stated, he is not inter
in conventional measures of success but rather in creating a more human clinician who understands their role
advocate and instrument of change. His teachis reflective and intentional in its purpose and is an example that
should all aspire tcCitation by A/Prof Zenda Woodman
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Associate Professor Tasleem Ra
Family, Community and
Emergency Care (FCE)
DrTasleem Ras is an associate
professor in the division of Famil
Medicine within the School of
Public Health at the University of
Cape Town. As a lecturer in fami
medicine, he trains Postgraduate
Diploma and Master of Medicine
students, contributing
signficantly to the discipline that
shapes primary healtbare and
community wellbeing. In addition
to being a leading clinical
practitioner, Dr Ras is also a
scholar of education for which he
has earned a PhD. His dedicatiol

=B to excellence in medical
educaion is not only demonstrated by the prolific impact he has had on generations of family health profession
but is also showcased by his track record of world class contributions to knowledge production through confere
presentationsandpaper and textbook publicationall of which hae earned him national recognition as an
esteemed educator.

Dr Ras articulates his teaching philosophy as being embedded in Upardelebration of humanity. He reasons the
the education project is built on the interconnectedness of humarityfrees the student by awakening within
GKSYaSt gSa | NBO23aAyAGA2Y 2F GKSANI dzyly2¢6y LRGSYdA
A0K2f I NJ 2F SRdzOIF A2y > KS RSaONAROSa KA& $ISRYH2@$®
liberally from social learning and transformative educg& y | f G KS2NAS&é¢d | A4 GSI OK
disrupt and provoke emotional responses and reflectiwhich culminates in transformation of the individual.

As a leader iealth Sciences education, his work extends beyond the classroom, including spearheading a na
DHE¥sponsored project that influences medical specialist training across South Africa. His teaching philosophy
with the unique challenges posed byush Africa's unequal society, calling for a pedagogical approach that bridgt
biomedical and social sciences.

5N wk&aQ adGddzRSyida O2YYSYR KAY F2NJ KAa SE O Sydirfegistfrard in
the Family Medicine programe express their appreciation for his approachability, use of-litmkexamples, and
creation of a safe and engaging learning environment. Dr Ras is restd@mi making learning enjoyable, employing
simulations, and infusing practicality into each topic. Students highlight his inspiration, knowledge, passion, hu
and authenticity, emphasing that such a tezher is a rare find.

The selection committee acknowledges Dr Ras' significant contributions to curriculum change and transformat
the field of Family Medicine. His focus on designing innovative teaching methods aligns with the goal of produs
family physicians capabld meeting community needs. The committee also notes Dr Ras' high level of reflectior
evident in his systematic development of processes and frameworks in order to achieve educational objectives
reflected in the testaments by his colleagues and studeht 5 NJ wlk 4Q O2YYAlUYSyid G2 7
teaching with both his head and heart sets him apart. Dr Ras is an exceptional educator, deserving of the high
recognition for his unwavering dedication to his students and his tr@itation by Ms Carla Fourie and Dr Marlon
Swai
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2.8 UNIVERSITY CAPACITY DEVELOPMENT
GRANTS

The University Capacity Development Programme (UCDP) is a national, strategic programme implemented by
DHET in all South African universities. It seeks to contribute to equitable access and high levels of success for
undergraduate and postgraduastudents, the creation of an academic pipeline along the entire career trajectory
provision of development opportunities for professional staff, and the renewal of academic programmes and
curricula. It is intended to be transformative and to operatetee nexus of quality, equity, and success in universit
which should be addressed simultaneously as-competing imperatives. The UCDP has three focus areas: stude
development, staff development, and programme/curriculum development.

As the UCP grantis an earmarked grant, the university enters into an agreement with the DHET on the approve
budget and projects. It is accountable to the DHET through annual detailed narrative progress, monitoring and
evaluation, and external audited financial statem&nt

The DHET implements the UCDP through three-gtdgrammes:

9 Institutional grants to support the implementation of DH&dproved university projects via the
University Capacity Development Grant (UCDG)

Universityled collaborative grants

Nationallyled grants alignedtothé & | T ¥ A v 3 { 2dziK | FNAOIF Qa | yADS

The management, monitoring, and reporting of the UCDG projects are located in the CHED.

In 2023, UCT anticipated funding from the DHET to the amount o®RILB79. This was later reduced to
R12926000, with the first tranche of R6.3m having been received in July 2023. Delayed payments from the Dt
concerns relating to budget cuts (asd022) created some implementation challenges for projects. Despite delay
projects were successfully concluded in 2023.

1/ ¢Qa |/ 5t ¢RORIhyd 1% @djettsiimall three focus areas: studstatff, and programme/curriculum
RSOSt2LIYSyido 't LINRP2SOdla 6SNB FfA3IYySR gAGK (GKS
2030. They spread across faculties and in the Research Office; some projects wefaintgrcollaboratios. The
following projects were funded for 2021 to 2023:

Academic Advising for Student Success

Enhancing Academic Literacies through Tutor and Curriculum Development
Redesigning Blended Courses

Academic and psychosocial support for Mathematics and Physics undergraduate students
Tutoring towards academic resilience in Science Faculty

The HUB Connection

Enhancing Curriculum Leadership in the Health Science Faculty

Enhancing Academics as Teachers and Leaders (EATL)

Research Development

10. Assessment Project

11. Centring African Languages to Decolonise Curricula

12. Khanyisa Courses

13. Curriculum Review

14. Additional Capacity for Programme and Financial Management

CoNOORWDE

For more details on each project, see Appendix A.
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The UCDP provides the opportunity for collaborative development activities to be undertaken. The DHET comi
with the implementation of priority national projects to build capacity within the university system. UCT was the
institutional lead on the follwing four collaborative projects that concluded in 2023:

University Staff Doctoral Programme (Climate Risk, Resilience, and Sustainable Development), ACDI
Diagnostic Mathematics Information for Student Retention and Success (DMISRS), CEA in CHED
New Academics Transition inktigher Education Programme (NATHEP), CHED

Enabling Registrar Success through Transformed Assessment (WBA), FHS

hPohPRE

A fifth project, the University Staff Doctoral Programme (Engineering Educh@sa)xperienced implementation
challenges since its initiation. A reconceptualised approach to enable implementation was developed by the pr
leader and a request was made to the DHET to extend implementation beyond 2023. The DHET has yst to fin.
their decision in this regard.

For more details on each collaborative grant, see Appendix B.

2.9 SASSE SURVEY 2023

TheSouth African Survey of Student Engagen(SASSE) is a national survey that collects information about
undergraduate student participation in activities and prograes that promote their learning and personal
development. The survey enables universities to reflect on student experience and teaching and learning prac
their own institutions and in relation to peer universities.

The survey collects student perspectives in four areas: academic challenges, learning with peers, experiences
staff, and the campus environment. There is a further set of questions related to exposure {oripght practices. At
UCT, SASSE is administere®hta Analytics for Student SucceB®\E¥and linked to theSiyaphumelel® & 2 S

{ dzOO0SSRé0 AYAGAI GA DS -Hasdd BtudanBsBcceass stiadegigsNB I RSy S @A RSy

UCT administered the SASSE survey in 2018 (n=1170), 2021 (andlfpst recently in 202h=2006). In 2023JCT
KFIR Hnnc NBALRYRSyGa 27T [lie Bgsponieddted 14.6Belancwe repayt ehSdnid N
of the results from the survey as they pertain to teaching and learning.

UCT provides a challenging and engaging academic environment, egmghasiical thinking and practical
application of knowledge. The curriculum is demanding and most students (87%) indicated that they feel signif
challenged by their modules.

Students are highly engaged in activities like presentations, group projects, and tutorials, but we could do bette
encouraging student collaborations. For example, only 42% of students reported working with other students t
prepare for exams.

Lecturers use examples effectively to explain course content, but there is room for improvement in providing
formative feedback to students. 56% of students indicated seldom receiving feedback on draft work and 54%
indicated seldom receiving feedback orsigaments and tests in a timely manner, i.e. soon after submission.

In response to how their experience at UCT has contributed to their knowledge,askillpersonal development in
particular areas, 87% of students reportédery much or quite a bi# relation to their ability to think critically and
analytically. 59% of students reported positively on their development efgolivork-related skills and more than
60% of students reported that their experience has contributed to developing a sense of citizenship, being soc
awareandsocially responsiveand understanding people from diverse backgrounds. In contrast to the above, 70
students reported that their experience has contributed very little to developing entrepreneurial skills dsetin
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teaching and learning (453 references), workload and balance (171 references), advising and communication
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Students frequently reported feeling stressed and overwhelmed by the volume and pace of work, which often |
surfacelevel learning rather than deep understanding. This heavy workload, combined with a strong emphasis
final exams, creates signifitapressure.

Teaching quality emerged as another critical factor in the student experience. Students reported significant vai
in teaching quality across departments and individual lecturers, with many students calling for more engaging i
interactive teachingnethods.

Language and inclusivity were significant concerns, particularly for sdangdage English speakers. Many studen
faced challenges due to the dominance of English in teaching and expressed a desire for more linguistic diver:
language barrier is perceived to negatively impact academic performance and participatidimgcegauneven
playing field for students from diverse backgrounds.

Support and feedback are areas where students see room for improvement. iSheponsistent call for more
detailed and timely feedback on assignments, tests, and exams, as well as better communication from lecturel
course expectations. Students also emphasised the need for more individualised attention and support, espec
those from disadvantagebackgrounds or struggling with mental health issues.

There's a strong emphasis on the desire for more practical, camented learning, including internships, field worl
and industry exposure integrated into their programmes. Many students reported feeling underprepared for the
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transition from academic life to the workplace and want their education to have more direct applications to thei
future careers.

Diversity and inclusion beyond language also significantly impact the student experience. Some students repo
experiencing or witnessing racism on campus and called for more diverse representation among faculty and
curriculum content.

A significant portion of students (43%) indicated that they had considered dropping out. Figure 1 belosegisuali
reasons why students have considered dropping out. The most prominent reasons appear to be related to mel
health issues, academic struggles, and stress. Other significant factors include work commitments, financial cc
and personal problems. €hvariety and size of words indicate a complex array of challenges that students face,
potentially leading them to consider leaving their stuglie

W

~ education 1+ Je> _~ ‘mentally - overwhelmed ©
providing drop Poor >CNOOT -
though  ~'feg ety it st PTSE
ce ik 3 :, = e'WOUg.'W 0SING laCk_:T;
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Reasons students have considered dropping out of UCT

Despite lower satisfaction scores among senior students, and expressing ways the university could improve, tt
majority of respondent$85%)indicated that they would choose UCT again if starting over. Further, notwithstand
the many challenges students reported, the percentage of students who rated their overall experience at UCT
excellentor goodwas 76% of firsyear students and 67% of senior students.

Detailed results from the survey have been shared waitliaculties, and some of the faculty reports below share
further reflections on the results. At UCT, SASSE is typically administered every second year, so the@uaexdlioll
be in 2025. Until then, we have the opportunity to take seriously the feekifiimm students in the 2023 survey and
work towards implementing the many strategies that have been put in place to make this institution a more
supportive and engaging environment for students.
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CHAPTER 3

TEACHING AND LEARNING IN THE FACUL

In this chapter, deputy deans reflect on teaching and learning in their faculties in 2023. While the reports vary i
length and depth, the following serve as framing parameters for these faculty reports:

1
1
1
1

Key contextual issues
Student success
Curriculum change and review

Celebrating achievements

Each faculty report also includes infographics showing key indicators for size and shape, and student performs
addition, faculty reports include comments on faculty facts and figures relatedrmiments and student success ar
progression. The reports are testimony to the dedication and commitment of all staff to promote student succe:
through enhancing the student experience of teaching and learning at UCT. Reports in this chapter are ordere
alphabetically by faculty.
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3.1 FACULTY OF
COMMERCE

The Faculty of Commerce centres teaching and

f SINYyAYy3 2y D2t o Tooferdi
holistic, innovative and futureriented education
Additionally, all engagement is underpinned by the
Commerce Strategy of Inclusivity, Care and
Transformation in Teaching and Learning.

In 2023, we remained committed to our journey of th
faculty-wide curriculum review with a studefgentric
perspective. New and revised courses and programt
GSNE LINBaSyuSR G2 GdKS ¥
committee. Credit and workload reviews across all
degrees were finalised, and a thorough throughput
analysis provided evidence to adapt progression rule
for improved throughput and graduation rates to be
implemented in 2024.

Data and research continue to play a critical role in
how we engage with teaching and learning. Since 2(
the faculty has used data to gain insight into our
students' learning journeys through empirical
evidence.

2023 marked the closing of th®WID19 era. We truly
returned with all activities to campusfrom

orientation to registration, student advising, teaching
and learning, testsand examinations. Positive aspect
and innovations from the online time were kept and
reflected on. As a faculty and community, we
celebrated the return to physical spaces and the
experience of our campus bringing us together with
the common goal of teachg and learning.
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1 The Chartered Accountant (CA)

accreditation rates in 2023 marked the 1740
a S|02 y- R ddK 7\ 3 K S a U A y- : 638 B Degreesand bll
qua Ifylng candidates. f.\ BCom @—:*; . :\f::;?: BBusSci
raduates % O £ raduates
1 After a hiatus of three years, we were B s v i ‘* b b}

graduates) graduates)

thrilled to hold an irperson awards
ceremony again on Thursday, 30 March

2023. Q 86% <V’ 87% O 82%
Pass rate on 1000 Pass rate on 3000 Pass rate on 4000
1 Inthe recent Central and Eastern Europeal st ik cndeans level courses

Middle Eastern and African (CEEMEA)

regional London Stock Exchange Group
(LESG) Workspace Portfolio Management ALL ABOUT

University Competition held on Wednesday COMMERCE (COM)

29 November, FTX students Jemma Warsc

and Andile Mdladlanatood out among the 2023 Student Performance Facts & Figures
five winners. The competition spanned two

months, engaging participants in an

investment game focused on US shares.

After a rigorous selection based on various

criteria, including investment performance, o °

the top 20 contenders advancedrough a } Lo } 2l
report and two online presentations to 10 el aleing i abis
finalists, resulting ifive winners. BB I el | I vt
Impressively, among 46 universities from 1

CEEMEA countries, UCT and the Commer

Faculty had the distinction of having two

students in the top 2@ an accomplishment

that speaks volumes about the calibre of both our students and the faculty's teaching. Congratulations
Jemma and Andile for this remarkable achievement!

1 Third-year BBusSc students Luke Roberts and Raphael Rubin won the monthly prize in the Speculator
University category of the JSE Investment Challémg®arch 2023 The students were encouragéal
participate in the challengm the FTX3004F course, and we are delighted to see classroom theory turne
success.

1 The number of students taking part in Hackathon initiatives is increasing year by year. In 2023, we saw
students winning the GradHack Discovery Hackathon, the Syft Analytics HaclatidnTN MoMO
Hackathon.

1 The Commerce Student Council (CSC) is essential to the governancéagiithe With the ongoing support
of students, concerns and issues were identified and addressed promptly. In 2023, regular meetings wi
Deanery were held, allowing tHaculty to effectively engage and resolve matters quickly and collaborativ
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The Commerce Teaching and Learning Committee is the initial meeting point for engaging and collaborating a
departments in all matters related to teaching and learning. As a faculty representative of the Senate Teaching
Learning Committee, a keydlain 2023 was the engagement on institutieide policy developments, such as the
review of the AssessmeRblicy as well as the LanguaBelicy.

TheCommerceraculty Strategy expresses that our approach to care and transformation must entail inviting stu
A0GFTFFT YR 20KSNJ adl {SK2t RSNER (2 O2y(iNRodzGiS (2 GK
Thursdays: Commerce Education Maftet A YA GALF A GBS KlFa FLFOAtAGFGISR adz
every third Thursday of the month. This entailed, in 2023, discussions on best practices for lecture recording (s
students presented their views), the asseent policy, the digital and online education poliapd information about
the use of ChatGPT in the classroom. The Third Thursday initiative has become an important tool for shaping .
enhancing teaching and learning within the faculty. It provides an opportunity to stop, reflect, receive input, anc
practises with broader institutional goals. It also facilitates the implementation of innovative teaching approach
across the departments. Besides that, it is an exciting platform for engagemenharmdeation of a teaching
network for colleagues beyond the boundaries of discipline and department.
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After the full implementation of the FECR cdde. progression requirements not met but allowed to continime)
2022, 2023 marked the first year that the Commerce Faculty set timelines during the year to identify academic
vulnerable firstyear students. A data analysis of student throughput over eight years showed that betweean@i0%
15% of all firstyear students in the faculty extend their degree by failing one of the core courses, such as mathe
or statistics. Additionally, in some programn{esg. Accounting, Finance with Accountiagd Actuarial Science)
failing specific firsyyear courses can result in having to leave the programme after one year of studies as progre
requirements have not been met. To improve the pass rate in the first year, alleviate the mental health burden,
reduce workload, tsidents who failed key milestones were contacted and received guidance to plan their acade
career. This was done after the first set of tests, at the end of the first semester, and at the end of August. Stuc
who had failed twar more courses were given the opportunity to move on to the equivalent extended degree
programmes. This movement resulted in reducing the curriculum load by one or two courses, allowing student:
spend more time engaging with core concepts and buildibgtter foundation for the following years. Additionally,
all academically vulnerable students were required to engage with mentors and take part in DOC1103H.

Since 2020, the faculty has been more intentional alstatping the purpose and future of its educational

development efforts. Recognising the limitations of programmes focused solely on equity, we understand that-
models can inadvertently reinforce stereotypes and divisions. Furthermore, the landscapadeimic disadvantage
and educational vulnerability has evolved over the past five years, highlighting the urgent need to broaden the
support provided by the Education Development Unit (EDU) to encompass all vulnerable Commerce students.

The faculty's decision to transition 86 mainstream students to extended degree programmes following the Jun
exams stems from a commitment to enhancing throughput rates within standard timelines. This move also
acknowledges the potential benefits of thesasiated output subsidy, which can help foster a more supportive
academic environment. For many funded students, enrolling in the extended degree prograiifers the advantage
of receiving an additional year of funding under this formalised structure.

In alignment with Academic Development principles, fiheulty redefined "equitable access" by expanding the
concept beyond admission to integrate comprehensive support structures at crucial vulnerability points in a stL
first year.Two critical points of access and support have emerged:

1. Atadmission: A disadvantage score addresses disparities in prior schooling and preparedness, ensurin
inequalities are considered from the outset.

2. Posttransition: After the first semester, the faculty focuses on students' wellbeing, addressing challeng
with empathetic and responsive support to foster an inclusive learning environment.
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Throughout the academic year, students have numerous opportunities to seek guidance from staff. Academic
is increasingly recognised as essential, leading to several initiatives by CHED and EDU to integrate advising a
integral part of teachingnd learningFor instance, academic advising during registration goes beyond simple co
selection; it is a vital extension of the educational experience. Through interaction with staff, students receive
personalised guidance and mentorship, allowingrthto navigate their academic journey with confidence. Advisin
fosters open dialogue, enabling advisors to celebrate achievements, outline learning pathways, and connect st
with essential support services. This approach promotes equitable accessotarces, empowering students from
diverse backgrounds to reach their full potential within the academic community.

To prepare staff for advising and mentorship opportunities, EDU provided training that equipped academic anc
staff across various departments with the necessary knowledge and tools to effectively guide students. By
emphasising the unique curriculum pathways and challenges students face, thislepastmental training improvec
communication and collaboration. It also highlighted shared challenges encountered by EDU and mainstream
students, creating opportunities fgoint initiatives supporting student success across the faculty.

Additionally, the EDU team implemented workshops for all FECR/RAC students, focusing on themes such as i
success, wellbeing, and exam preparation. These workshops, the personalised academic addisiveg
psychosocial support throughout the year demonstrate the faculty's commitment to enhancing teaching and le:
By offering tailored resources and guidance, this initiative aims to improve student success and ensure equitat
access to the suppbneeded for academic achievement.

In partnership withl'he Saville Foundatiand The Greenlight Movemepa team of EDU academic and PASS staff
developing a wellbeing metric to assist students in assessing and improving their wellbeing. The tool enables ¢
to evaluate their quality of life and identify pathways for personal growth. By highlightedeoges students may
encounter, the Commerce Faculty will gain valuable insights to provide targeted support, fostering an inclusive
environment where students can thrive.

The Commerce EDU is deeply committed to fostering a strong sense of community and belonging among its s
Events like the firsyear induction fun day, annual awards ceremony, and the Autumn Graduation celebration ai
moments that bring togethestudents, staff, and funders to celebrate diversity and shared success. With suppor
from partners like Investec and The Saville Foundation, these events create inclusive spaces where students,
particularly those from historically underrepresented backgrds, feel valued and supported. From acknowledgin
I OF RSYAO I OKAS@GSYSyita G2 SlFraiay3a GKS GNIyaArAdAz2y Ay
OKNRAGAY I O2YYdzyAde OGKIFG ydzZNIidzZNBEa SOSNE addzRSyidQa
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In 2023, thefaculty revised several degree and programme progression rules to enhance student throughput at
provide more explicit degree requirements in thendbook. A critical update was the implementation of the FECF
rule. The FECR rule affects students who cannot complete their degrees within the minimum time frame and h
the first time, not met progression requirements, leading to an extended degpe®letion time ofN+1.

To help students better understand these requirements, those affected receive a probation letter from their
department outlining which courses must be passed in a specified time frame to avoid academic extsht@joAl{
FECR students are reviewed after the first semester of the following year to determine if they are on track, or it
should transition to other degree programmes within the faculty.

Implementing these changes has led to a noticeable decrease in exclusion rates over the past two years and t
improved student agency. A clear indication of this progress is that students reach out for help earlier when
encountering difficulties. This pastive communication is a vital step toward supporting academic success and
enhancing overall throughput within the faculty.
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As in other years, 2023 was marked by several events that created a specific context to the academic year ani
impacted the teaching and learning space. Below seramples that impacted the Commerce Faculty.

Protests 2023

In the first week of the first semester in 2023, student protests disrupted the start of teaching. WitHiacthigy, an
analysis was done at the end of 2022 to ascertain the number of students who were impacted negatively due t
FdzyRAy3d NBaAaGNROGAZ2Yyad /2yaARSNAYy3I GKAAXZ FdzyRAy3 7
Additionally, students wergranted permission to take part in classes and access the relevant learning platforms
the grace period of the university expired.

Students and course convenors as well as administrative staff are negatively impacted when such disruptions
The most vulnerable students are uncertain if they will be allowed to continue in courses whilst waiting for the

settlement of outstanding fes. Academics must find appropriate ways to support students in these situations ar
results in additional workload. For administrative staff, the individual tracking of students on grace period may

in errors and exceptions that set precedents.

Harambe project implementation

In 2023, programme enrolment was, for the first time, implemented in the Faculty of Commerce for-gibdirst
da0dzRSyiaQ NBIAAGNI GA2yd 2KAES (GKAAa ogla | &adz00Saacs
year has been curtailed.

Unfortunately, due to financial constraints in 2022, programme enrolment had not been implemented from the
second year onwards, resulting in a loss of the gains of 2022 as thgefinsstudents from 2022 registered with blar
shopping cart in 2023. Thiseant increased workload for academic and PASS staff.

During 2023, programme enrolment for the faculty was again not part of the development priority for the registi
cycle of 2024. As the funding for the Harambe project is managed centrally, the faculty has limited ability to ne
project priorities The Harambe project is proving to be critical for future operations of the faculty in the context
streamlining student engagement, FEC and RAC processes and integrating all communication within one syst

Funding challenges

Many students experience funding challenges that havedaching implicationsGowing student debt, mental
health challenges, and food insecurity namebut a few. In 2023, the faculty used its Commerce Crisis Fund to
provide food, essential itemand bus tickets for students where needed. However, this is a miniscule contributic
the increasing concern of funding and support for students.

Curriculumchange andreview

The Commerceurriculum review moved into its second phase from 2023 onwartls. ore focus remained
unblocking the curriculum by implementing strategies identified in 2022. Course credit and workload calculatio
were made a requirement for submission of new course proposals to the Commerce Academic Planning Comi
In terms of goernance and quality assurance, departments engaged with the professional body competency
frameworks and ensured that these aligned with the graduate attributes.

Theprojectof developing a core degree that speaks to the graduate attributes of a Bachelor of Commerce was
envisaged through the Bachelor of Commerce in Management Studies. This innovative approach allowed 40 s
to graduate who would previously have faceckision.

Additionally, we reintroduced (after the hiatus of @VID19) an analysis of pasates across all courses, the externe

examiner report reviewand the FEC process review. Emanating from these reysewsral changes were suggeste
and will be implemented in 2024.
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NSrofile of first-time entering undergraduates
We use the tabldelowto show the proportion of National Senior Certificate (N&fgyegate equivalent for incomint
first-time entering undergraduate (FQjudents.

NSC Raw points Aggregate equivalent
>=480 A
420 - 479 B
360 - 419 C
300 - 359 D
299 and < E

The NSC aggregate equivalent analysis for the Faculty of Commerce shows an increase in proportion of incon
A0dzZRSy G a3 BNEIXK (M8 B AY OS HAHHO Yhich mhydbddwibadd fo$ha strictr J S
implementation of the entrance requirements.

Figure3.1.1 NSCaggregateequivalent of firsttime entering Commerce
undergraduates
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Coursesuccessates

The success rates of all students on Commerce undergraduate courses remained high, above 80%. Success |
improved from 2022 to 2023 for courses up to 3680el, but dropped in 2023 for 40d6vel courses from 94% to

82%.

Figure3.1.2(a) Successates of all students on Commerce undergraduate
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The success rates of EDU students in extended degrees shows a recovery fr@dvibd Lperiod at all course
levels. Extendedlegree students were disproportionally affected by emergency remote teaching and learning. 1
additional support providedb these studentgluring the first and second year of study shows in the improved
performance in the third year of 2023.

Figure3.1.2(b) Successates of extended degree students on Commerce
undergraduate courses
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Academicconcessions andxclusions

Students with academic concessions have faculi§eoate permission to continue, while those who have

readmission refused on academic grounds are excluded.

Figure 31.3below illustrates the effects of consistently applying the N and N+1 rule in the Commerce Faculty, v
N is minimum time to completion. Students who have failed progression requirements and can no longer comg
their degrees within the minimum duratmof N years are givenfaculty Examination Committ¢EErelated code.

In 2023, 33.5% of Commerce students fell into this category, which aligns with the national average for Bachel

Commerce programmes.

Research indicates that most of our programmes and the associated workload are completed in four years. By
strategically implementing the extended degree option, we can effectively treat ayfaurduration as theew N
value. This adjustment is reflected in the graphs below, which show a downward trend of the academic exclusi
This positive trend can be anticipated going forward as students are given the opportunity to reduce their work
and complete thaidegrees in a more manageable timeframe of four years.

Figure3.1.3 Students withfaculty/Senatepermission to continue or
readmission refused on academic grounds

50%
45%
40%
35%
30%
25%
20%

Faculty permission to continue

2019 10,3%
2020 9,0%
m2021 18,1%
m2022 15,3%
m2023 33,5%

Readmission Refused
2,8%
0,0%
2,7%
6,1%
5,6%

TEACHINGNDLEARNING REPORT 24023



Cohortcompletionrates

The cohort completion rates consider osltyidents who start and end in the same programme. In this section, we
show years to completion of graduate cohorts in specific Commerce programmes. We also show proportions ¢
cohorts who complete in N years (minimum time), N+1 yeand N+2 years.

Bachelor of Commerce (BCotyéar programme)
Figure3.14 below shows the years to completion amongst 2@ 9 BCom graduate cohorts. It shows that over
these yearsincreasing proportions of graduates take an additional y&aur(yearstotal) to finish their programme.
However, with the changes in programme structures, curriculum reviemg greater mobility between degree
programmes, the faculty is confident that completion in minimum time will improve. It is important to note that t
numbers below do not include students who left their degreegsamme.

Figure3.1.4 Years to completion of BComraduate cohorts 20162019
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Figure3.15 below shows the proportion of 20£3019 FU BCom cohorts who completadip to N+2 years. It shows
that for each cohortjust under 60% completed within N+1 years, and an additiof@loGcompleted in N+2 years.

Figure3.1.5 Proportion of 20152019 FU BContohorts who completedin up
to N+2 years
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Bachelor of Commerce Extended programme (BExtanded) (4/ear programme)

Figure3.16 below shows the years to completion amongst 209 BCom Extended programme graduate coho
It shows that over these yegrisicreasing proportions of extended programme graduates are taking the minimunr
four years to complete their programme. Note, completion rates are as at 2023, so the 2019 graduate cohort o

completions up to five years.

Figure3.1.6 Years to completion of BCofxtended programme graduate
cohorts 20152019
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Figure3.1.7 shows theproportion of 20152018 FU BCom Extended cohorts who complétagp to N+2 years. 2019
cohorts can only have completions up to N+1 years by 2023, so are not compared here. The figure shows that
20152017 cohortsan additional 510% completed in N+2 years. Zero students graduated in N+2 years from the

cohort.

Figure3.1.7 Proportion of 20152019 FU BConkxtended cohorts who
completedin up to N+2 years
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Bachelor of Business Science (BBusSeafdprogramme)
Figure3.18 shows the years to completion amongst 262819 BBusSc graduate cohorts. The analysis of theg201
2019 Business Science graduate cohorts shows that substantially more students complete their degree progrs
the minimum time. Note, completion rates are as at 2023, so the 2019 graduate cohort only has completions u

five years.

Again, the data only presents students who remain in their programme, and it is important to note that a siastz
number of Business Science students move into a Bachelor of Commerce degree within the first two years of 1
studies. These students would not be represented here and therefore the figure may be slightly skewed towart
strongest students who remainithin their original degree.

Figure3.1.8 Years to completion of BBusQtaduate cohorts 20152019
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Figure3.19 shows the proportion of 202018 FU BBusSc cohorts who completed up to N+2 years. 2019 cohoi
only have completions up to N+1 years by 2023, so are not compared here. The figure shows that for (@801~
cohorts only an additional-2% completed in N+2 years.

Figure3.1.9 Proportion of 20152019 FU BBusScohorts who completed up
to N+2 years
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83% & 46%
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with a PhD Assaciate
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12%

International
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== 0): 24

..'" **  Full-time (FT)
Rl Academic staff
(14% of UCT
academic staff)

I
3.2 GRADUATE SCHO(
OF BUSINESS

In 2023 the Graduate School of Business (GSB) saw i
number of successes associated with its ambitious mi
year strategic shifintended, among other things, to
enhance teaching and learning in its programmes in
support of Vision 2030. As part of its current fixear
strategic plan, th&sSBseeks to: (1) use its convening
power, unique perspectivend expertise to drive
positive societal change in South Africa and beyond; (
be the leading authority in understanding business an
the business environnte in Africa; and (3) be a global
pacesetter for research, teachipgnd thought
leadership focused on understandiggnd identifying
creative solutions tq critical challenges in complex
environments.

{ OK202AfRIS I OKA Yy 3 | VY
ST NIy adz0D S 34 S a

In 2023 theGSBunderwent its third reaccreditation
exercise in three years, hosting deans from top busine
schools in Europe and Latin America as part of an AA
reaccreditation review. The AACSB standards are
strongly focused on teaching and learning, with
particularattention paid to curricular quality, student
preparednessand the metrics theschool uses for
assurance of learning. The review went extremely we
and the GSB was awarded a full renewal of its AACSI
reaccreditation, with the deans noting K S & & G N.
of support provided to students and the attention to th
2PSNI ff &adz00SaaFdzA 2 LISNI
their final report. The panel also specifically commenc
the GSB on its international outlook, the successes of
Ca® Writing Centreg g KA OKX G KSe& y2i

Saidalof AaKSR | N\Bl-fvlzdlldtﬁ:iéé

thesOK22f Qa4 NBOSYyd aRSSLI N
LINEINIF YYSZT 6KAOK NBadzZ GS
OdzNNA Odzt dzy | yR GKS €SI Ny
Gf ladiR$é TFT20dza 2y aiddzRSy

programme quality. With this full AACSB rene\ze
GSBiow has its best accreditation status in nearly twc
decades, with top reviews and full accreditation
renewals from all three global accreditation agencies:
EQUIS, AMBA and AACSB.
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In 2023 the successes of tl& LXxeaching and learning activities were also reflected in its global rankings:

f

The MBA programme was ranked™@3lobally by theBetter World MBAanking, which looks &09 of the
best MBA programmes in the world and ranks the top 40 for their focus on sustainability and impac
D{. Qa a.! ¢lFa GKS 2yfeée ! FTNAOIFIY LINRPINIYYS IyR
earn a place on the togoO list.

The Executive MBA (EMBA) programme was rank&ihghe global QS EMBA rankings and was ranke
Y2y3 GKS mnn 060Sad 9a.!'a Ay (GKS g2NIR o0& GKS
influential and comprehensive for business schools, identified the UCT GSB as the best programmt
Africas YR GKS D{.Qa 9a.! gla 2y0S I3IFLAy (KS 2yt

¢KS D{. Q& alaiSNI2F alyl3aSYSyid {LISOAIfA&AAY3
among the 34 global member schools of the CEMS Alliance, which jointly deliver the degree. In 20z
of the courses that the GSB offered students iis tflobal programme were tefanked by studentg no
other school in the network (which includes distinguished business schools at the London School o
Economics and Political Science (LSE), HEC Paris, Bocconi University, National University of &mag:
the SC Johnson College of Business at Cornell University) received top marks from students for mc
two courses.

An MBA student, Onkutlwile Motlogelwa, was selected to represent the GSB at the 2023 Berlin Glo
Dialogues, ahigh S@St 3t 206l €t F2NHzY AYidSyRSR (G2 dzyAdS
I 62 NI R A.Ks oneNiF thye Stadén r2pfesentatives from around the world at the event,
Onkutlwile had unparalleled access to engage with fegiel global decisionmakers in conversations
focused on economic fragmentation, international cooperatiand innovations to shape a just and
sustainablesnergy transition. Another MBA student, Cecilia Malila, published her. €&lse future of
G2NJY | KEBONAR ¢2N] Y2RSt Ay | LdzmtAO asSoOiz2N
aid of her supervisorBreeya Dayand Geoff Bick.

An MPhil student, Prashana Rampersadaathored a significaniiiscussion papefor the Groningen

Declaration Network on academic supports for displaced persons (including refugees, asylum seek
internally displaced persons).

Two EMBA students had their inspiring stories highlighted by UCT News, inélairgpa Govender

6K2 RSEONAGSR GKS 9a. ! ,andAnadh Ddeidhysa tReaidon métermElS
AVFtdzSyOS 2y GKSANI RIFIdAKGISNEQ OF NBSNJ LINRE INB A
TheGS®a ala aiGdRSyida 62N] SR 6AGK | ydzyoSNang ¥

Beiersdorf, to present prototype solutions to reabrld issues faced by these companies. The student
recommendations, which were presented directly to executives within these companies, were extre
well received, with one executive describingtbd . Q& a0 dzRSyda | a Kl @Aay3
O2YLJl y& SESOdzir@Sae KIS aSSyé¢ |Y2y3a wun LINRZ2
world.

GSB students participated in a number of charity functions to raise money for local causes, includin
MIM student fundraiser that raised RTOBO0 forU-Turn, an orgarsation that supports the journey out of
K2YStSaaySaaz yR O2yGNROdzi A2y a T NPAYO Nil. NRA S &%R
LX FA0AO 062ES&a 2F o02214a yR adGlirz2ylNE G2 OKA
Hopelink ChARNB Yy Q& [ A 0 NI NE @
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https://groningendeclaration.org/wp-content/uploads/2023/09/Project-Mobility-GDN-August-2023.pdf
https://www.news.uct.ac.za/article/-2023-12-07-from-passion-to-parenting-uct-emba-graduates-mindful-pursuit-of-purpose-and-impact
https://www.news.uct.ac.za/article/-2023-12-06-empowering-generations-how-a-mothers-support-inspired-a-daughters-success
https://homeless.org.za/

In 2023 the GSB continued its myjdar curricular review process, which seeks to update all of the programmes
the school to ensure they remain relevant and pedagogically innovative.

Master of Business Administration (MBA)

Following a shift in the delivery dates and methods for the Modular MBA in 2022, in 2023 the dates fortiheefull
MBA were shifted to begin in August and end in August. These new dates will bring-tiedyrogramme more
closely into line with the mjority of business schools around the world, thereby facilitating student exchange
between the GSB and its nearly 50 international partner schools and making it easier for international students
the programme.

In 2023 the school also implemented a significant curricular change across both its Modular affdnfre@IMBA
LINEINF YYSad ff O2NB a.! O2dz2NESA ¢ SNB 3IJiNRudirgBistness ¢nd
Leadership in Global Contextéanaging Complex EnvironmenendStrategic Decisiomaking in Changing
EnvironmentsEach of these three broad courses now contains individual modules (previoushastaedourses),
many of which have been updated to reflect @K 2 2 f Q& ¥ ipabitizgdanddrgpack @basé hew modules
include:Doing Business in Africatrategy, Society and the Environmdplitics and Economics in Contéxtrposeful
People ManagemenS6trategic EntrepreneurshipndResearch for Responsible Managé@itss shift has allowed the
MBA programme to be more flexible aadile and has created new opportunities to develop interdisciplinary
assessments that require students to syntlsesivhat they have learned across multiple modules.

In one of the new module®oing Business in AfricIBA students met with entrepreneurs atts®@ K 2 2 £ Q a
Philippi to provide practical consulting advice to these local ventures. One of the entrepreneurs who took part i
engagement posted a glowing report on social media, notng NS G Ay 3 I & LIbd3&l endrépenelrs
have access to world class knowledge and expertise from international and local MBA students who consult at
enterprise level is a true game changer. The netiviykengagementsand conversations that took place in this roo
KIdS GGKS LIRoSNI G2 GNIyaF2N) {20t o0dzaAySaasSaoe

MPhil in Inclusive Innovation (MPhil)

¢KS D{. Qa atKAf LINPINIYYS O2yliAydzSR Ala LINROS&aa 2
enhance throughput and student success in this researtgnsive programme. In 2028hese new efforts included
the initiation of a new writing retreat, during which a number of MPhil students spent several days immersing
themselves in their research and writing with the MPhil Programme Director. The programme also launched ar
annualshowcase to celebrate the impact of the work done by current studemtd alumni in the MPhil programme.
Throughout the year the MPhil also opened a number of its lectures to the broader community, including lectur
02LA0OCa adzOK a aLyOfdzaAz2ys RAalFOoAfAGE I yR tignswbkoyiad
the intersection of business, impaend sustainability.

Postgraduate Diploma in Management Practice (PGDip MP)

The PGDip MP, which recently added a fully live online intake in addition to its more traditiontdface intake,
continues to lead thechool in digitally mediated pedagogy. In 2023 the programme received funding from the C
of the Deputy Vice Chancellor for Teaching and Learning to develop a fully asynchronous version of the progr:
By allowing managers across the continent to egegaith the programme in even more flexible ways, this
asynchronous intake is likely to attract an even larger benof busy managers, working parerasd students from
I ONR&a GKS O2yiAySyid o6AyOftdzZRAYy3d (K2a$S 2dziaARS {2d
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Increased student diversity

¢KS D{. Qa4 HnHOo SyKR2¥YIWNEI SNEBRNSQAI SR &Kl yOS GKS |
2T GKS D{. Q& LINPINIYYSa O2ylGAydzS (2 NBDOKERH Q& dzaINF
enrolling cohorts comprised of more than 60% women. In 2023, more than half of GSB s(@@éfsere black
South Africarg an improvement on previous years and a figure that comparesufady to overall postgraduate
enrolments across thaniversity.

Figure3.2.1 GSBpostgraduate enrolments by population group

100%
90%

80%
70%
60%
50%
40%
30%
20% H ‘
10%
B N o= =B - -
African coloured Indian white Int-Africa Im-!‘m Unknown
Africa
2019 21% 10% 5% 10% 16% 5% 33%
2020 29% 15% 6% 13% 18% 2% 18%
m2021 26% 13% 6% 12% 16% 2% 25%
m 2022 22% 11% 6% 9% 15% 6% 32%
m 2023 37% 11% 7% 10% 12% 2% 21%

Innovative Africafocused teaching materials

¢ KS D{ -Wiiting Cenhtde BCWC) continued to develop
new approaches tproducingand sharing case studies about
businesses in Africa. In 2023, the CWC launched an innovat
new case collection calleDoing Business in Afri¢BBIA),
which has entirely reimagined business school case studies
make them more engaging and accessible in ways that refleq
the dynamism of business on the continent. These DBIA cas
are freely available to the public on theSBC\WCGnvebsiteand
on theCW(LinkedIn pageEach case consists of several parts
includingblogs,podcasts infographicsreading lists, and expert
analyseg with a new case element released each week. Thig
multimedia, multipart approach allows readers, educatpasd
students to design their own engagement with these cases, 3 @

well as ensuring that business leaders, industry experts, and THE DILEMMA

stakeholders from across the continent are able to tell their with guest Folu Okunade
stories in their own words. CSO & COOQ: Hello Tractor
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https://uct.ac.za/casewritingcentre/dbia
https://www.linkedin.com/company/gsb-case-writing-centre/?originalSubdomain=za

LYGSNYIFGAZ2Y It aGgddzRSyd drarida | yR &
In 2023 the GSB welcomed more than 100 international exchange students into its programmes, as well as gr

visiting students from business schools around the world. In total, students from the following nearly 50 global
business schools visited th&S8:
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“l ' ,’ ! African,
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International
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R Academic staff with a PhD Associate
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Professors

3.3 ENGINEERING
AND THE BWT
ENVIRONMENT

YySe O2y(dSEdGdzl £ A aa
Strategy
9.90a UGSIFIOKAY3 FYR tSIFNYyAy

UCT Vision 2030. As a faculty, our primary investment is i
the quality of our education and we are committed to
serving our communities by producing the finest EBE
professionals for generations tmme. Our degrees marry
technical skills with creative problesolving. The faculty, in
operationalising UCT Vision 2030, has developed a Visior
2050. The EBE 2050 Future Dreamers programme was
initiated as a proactive measure to envision the future
landscape of the faculty by 2050.

The EBE Future Dreamers group, consisting of academic
PASS, and technical staff from all EBE departments aged
between 25 and 40 years old, was facilitated by Dr Craig
Wing. They participated in a series of workshops to
conceptualée the vision.

+AadArA2y Hnpn SEGSYR& !/ ¢Q&
goalc to #unleash human potential to create a fair and jus
society¢ andfocuses on nine key goals:

1. We are caring and collaborative. We focus on
excellence, innovatiorand sustainability

2. Our teaching and learning is skikeused and
fundamentalsdriven

3. Our curricula are inclusive and responsive to local
and global challenges

4. We offer customised learning and-édiven
solutions

5. We are experts and leaders. We integrate researc

and teaching in strategic and relevant areas

We have spaces and resources for creative thinkin

We have digital equality and seamless connectivit

We have streamlined, efficient administration

systems

9. We are connected.

©oNO

In line with UCT Vision 2030, our Vision 2050 demonstrat
our commitment to building a culture of excellence,
innovation and sustainability in our teaching and learning
practices for a changing and complex society.
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The Undergraduate Teaching and Learning Committee

The Undergraduate Teaching and Learning Committee (UGTLC) manaijettef G @ Qa (Sl OKAy 3
G GKS dzy RSNENI Rdzr §S £ S@Sf IyR NBLRNI& G2 GKS 58St
Dean for Undergraduate Studies, tibammittee is responsible for all aspects of the undergraduate programgnes
quality assurance, planning and approval of new programmes, programme committee buambagdit rating of
courses, just to mention a few. All programmes in EBE are managegrbgrammeconvenor who is responsible to
the head of thedepartment for the management of the respective programme(s). grflogrammeconvenors and
heads ofdepartments work closely together to ensure that their programmes are professionally managed and
resourced irevery respect.

The Undergraduate TeachiagdLearning Committee plays a key role in ensuring thafth® dzf G & Q& 02
outcomesbased programme objectives and best practice in student assessment are carefully managed, espec
with respect to the teaching and learning challenges experienced as a result of the pandemic.

Thestudent voice

The student voice in EBE is of paramount importance in our governance structures in undergraduate teaching
learning, thus the Academic Officer from tBRBE Student Council (EBESC) sits as a student representative on ot
UGTLC committee. Both the Academic officer and the Chair of the EBESC are members of the EBE Curriculul
Project Working Group, and there is UCT SRC representation on the Readsrssiamittees (RAC).

Professionahccreditation

It is also important to note that, beyond the Council on Higher Education, professional bodies also play a critici
in our teaching and learning frameworks as our degree programmes must adhere to professional competencie
graduate attributes presdved by our professional accrediting bodies such as the Engineering Council of South .
(ECSA) for our BSc(Eng) programmes. This therefore means that our teaching and learning activities and crec
must be responsive to frameworks set out by #exrediting professional bodies. The faculty also ensures that
academic staff are ECSA registered and regularly hosts workshops about the process and importance of profe
registration.

Several accreditation visits and engagements were undertaken during 2023 to ensure EBE qualifications meet
accreditation requirements across various professional bodies and programmes. The Department of Construct
Economics and Management hosted a sustilsvisit by the South African Council for the Quantity Surveying
Profession (SACQSP). The BSc in Construction Studies #Hom3in Quantity Surveying have received full
accreditation from the SACQSP for the next five years. This allows graduataktas quantity surveyors and
enables them to become professional quantity surveyors.

The Department of Construction Economics and Management also hosted a successful accreditation visit by tl
African Council for the Project and Construction Management Profession (SACPCMP) in the early part of 202:
accreditation of the BSc bonstruction Studies and the B@tons) in Construction Management. The degrees
received unconditional full accreditation for the next five years.
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Winning thewar onbottleneck courses

The year 2023 marked the successful launch of ou 996

new learning platform, Amathuba. As part of this 183 s 596
initiative, all firstyear courses within théaculty 3-year @:'@, diplomas At
transitioned to the new platform, with some ﬂ e (143 of UeT's e i
programmes opting to migrate all undergraduate (356 EEE rotah (40% of EBE

graduates) graduates)

years. While the migration presented its share of

challenges, EBE is proud to report that our acaden
staff, alongside the CILT team, demonstrated 86% V 88% 94%
remarkablajedlcatlon in navigating and addI’ESSIng Pass rate on 1000 Pass rate on 3000 Pass rate on 4000

level courses level courses level courses
these challenges as they arose. Taeulty continues
to monitor andaddress any issues to ensure a

seamless transition for both staff and students. Thel.| K K ABROUT ENGINEERING AND THE
faculty continued its successful utilisation of the BUILT ENVIRONMENT (EBE)

Tutored Reassessment Programme (TRP) during tES et iat i i
2023 academic year. This progra@has proven 2023 Student Performance Facts & Figures
invaluable for courses identified &fottleneckQ
courses, characterised by unexpectedly high failure
rates, as well as those critical to student success,
such as Mathematics and Physics for engineering
students. The TRP has played a vital role in
supporting student progress anddiitating ¥/ 62%
academic success, reflecting our commitment to Sporiamaliil S~
studentcentred !ear_nlng and sup!oort. Thes_e I I Lol I I =
developments highlight our ongoing commitment tc . l within 5 years (N+2) . I within 6 years (N+2)
enhancing the academic experience and supportin

student success within EBE. Theulty commends

its staff for their dedication and hard work in

implementing these initiatives and ensuring their

effectiveness.

EBEstudent successtoriesin the news

The Facultpf EBEontinues to nurture some of the most innovative and driven minds in the country. From-wate
based solutions to advancing sustainable construction, EBE students are making headlines for their impactful
contributions to both local and global challenges.

One shining example &ariro Marekwa a

UCT student whaiumphed in a wateibased
competitiord ¢ NANR Qa | OKA
testament to the practical skills and ingenuity
that EBHnstilsin its students, equipping them
to tackle pressing environmental issues. Her
innovative approach to water sustainability
exemplifies the realorld applications of the
knowledge and expertise gained during her
studies.

J
¢

L
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https://www.news.uct.ac.za/article/-2023-03-13-uct-student-makes-a-splash-by-winning-water-based-competition
https://www.news.uct.ac.za/article/-2023-03-13-uct-student-makes-a-splash-by-winning-water-based-competition

Similarly Zintle Mtsheke a chemical engineering graduate, embodies perseverance and determingtiomurney

to graduation is not only a personal triumph but also a story of resilience that inspires future students to overcc
the hurdles they face. She credits her success to both her spiritual connection and the support of her commun
L2 6 SNFdz NBYAYRSNI 2F GKS K2fAaGAO SELISNASYyOS GKI G

secured annternational innovation title for
their greywater solutiop a project that
addresses water scarcitya critical issue in the
region. Their work not only demonstrates
technical expertise but also positions UCT El
as a leader in sustainable water managemen
solutions on a global stage.

EBE students also continue to make significant stridestireachin science, technology, engineering, and
mathematics (STEMUCT's Department of Electrical Engineerimgently embarkedn an outreach initiative,
sparking interest i TEMamong young learners. This outreach is crucial for cultivating future engineers who wil
continue to drive innovation in their communities and beyond.

-
>ow

B o
s ‘4’\. e

Po

The success story of UCT EBE students would not be complete without mention{Bigeér®vate Awardswhere

|/ ¢Q4a 5SLI NIYSYQ 2T /2ya 0 NHzOG A2 Y 9}()2 y 2 YA OawirniyoRevant
out of nine competition@a A YOS 0KS | 6 NRQa Ay OSLJi A propepty/sristkuationGtzegnd /
highlights thefl Odzf G @ Qa O2YYAUYSyd G2 F2a0SNRAyYy3 adzaidl Ayl of
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https://www.news.uct.ac.za/article/-2023-04-05-i-am-grateful-to-god-and-my-ancestors-for-getting-me-to-this-point
https://www.news.uct.ac.za/article/-2023-05-03-international-innovation-title-for-uct-engineers-greywater-solution
https://www.news.uct.ac.za/article/-2023-10-26-ucts-stem-outreach-piques-learners-curiosity
https://ebe.uct.ac.za/articles/2024-02-13-uct-students-continue-dominate-greenovate-awards
https://ebe.uct.ac.za/articles/2024-02-13-uct-students-continue-dominate-greenovate-awards

Background and context

The EBE curriculum review project is part of the larger UCT curriculum review project. Across UCT, this projec
number of key focus areas, including student success and pass rates, assessment practices, graduate attribut
transformation and dealonisation. Within EBE, the following aspects were identified as key fdt tiedzt ( & Q &
curriculum change and review projectedit totals and content overload for undergraduate and postgraduate tau
programmes pass rates and throughput, particularlyet consequences of the N+1 progression requirements,
including teaching pedagogy and student supportsiaccessguplication of courses and content within EBEd the
possible integration of crossutting curriculum content.

The project is due to run for three years (2@2825) and is funded by the DVC TeaclaindLearning. Crucially for
EBE, curriculum is thought of as more than just content and teachingcstyie Sy 02 YLI aa4Sa G KS
from the day they arrive at UCT until their graduation with an EBE degree. Funding is being used to provide
administrative support via a Payclass 8 contract appointment, and it is available for teaching reliefapdaidments
to schedule retreats where they can work on curtien matters.

This project formally started in February 2023 with the appointment of A/Prof Chris von Klemperer as the EBE
Assistant Dean for Curriculum Review. After initial meetings hdtids ofdepartment (HoDs) and programme
conveners, a specific EBE Curriculum Review Project Working Group was created. This group meets quarterly
provides support and ongoing engagement with all the programmes regarding planned curricula revisions. A p
8 administrative support person was appointed to assist the curricukwiew project. Within EBE, there is an urge!
need to align credit totals for various taught degrees to @GtéEand the ECSA requirements. Many EBE programm
have grown larger in terms of credits than ECSA minima (560) and CHE minima (120 per year for up to Honou
Realigning these programmes can be contentious, but departments were encouraged to use theseqisias
disruptors to initiate more comprehensive curricula revisions focused on improving student success. Reducing
total number of creds should help alleviate student overload and its effects on mental health, while also freeing
thel OF RSYAO adlFIFF¥FQa GAYS T2NJ NBaSIHNOKad

Progress on curricula changes and review
As mentionedEBE hatargeted credit reductions and below atiee reviewed EBRrogrammesand thedates for
implementation of their revised curricula

1 Materials Science Honours (202dplementation)
1 GIS Honours (2025 implementation)

1 Civil Engineering Undergraduate (2025 implementation)

A further 14 degre@rogrammes have plans for revisions over the next three years, including:
1 Chemical Engineering Undergraduate (planned 2026 implementation)

Architecture BAS and BAS Honours (planned 2027 implementation)

Landscape Architecture BLA Honours and MLA (planned 2026 implementation)

City Planning Honours (planned 2026 implementation)

Geomatics Undergraduate (new programme specialisations)

Property Studies Undergraduate and Honours (planned 2025 implementation)

Electrical Engineering (three UG programmes planned 2025 implementation)

= =4 A4 -4 A A -

Mechanical Engineering (two UG programmes planned 2026 implementation)
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Linked to these credit reductions is an attempt to close the loop and develop data on stGebgresience of their
notional study hoursA time on task analysibas been undertaken with a pilot study runninglie second semester
of 2023. This study polled a group of undergraduate students across the EBE Faculty weekly, asking them to r
their hours spent on various types of course activities (e.g. contact lectures and tutorials as well as time spent
assimilaing taught content and formal homeworkVe envisage that this will provide the unique student perspect
and allow curricula and teaching to be adjusted where necessary. Based on this pilot study, a weekly poll was
integrated into Amathuba so that all undergraduate students in EBE can r@ptreir time for each course they are
registered for. This is planned to run for both semesters in 2024, generating unique and crucial data both for tr
project and future research.

Future plans

The plans for 2024 are to continue the curricula revisions already underway and start data analysis on the time
task survey data. This survey will be rolled out taualergraduatestudents registered in EBE and will run on
Amathuba. In terms of 2024, the following additional items have been identified.

1 Curriculumtransformation: The intention is to identify what EBE staff have already implemented anc
doing already which could be better disseminated throughoutfdmlty. There is a sense that there ha
been many courséevel actions. It is anticipated that some of these can be scaled up.

1 More focus on duplication and crossutting curriculum content While large coursefmculty-wide are
probably not feasible due to resource requirements on upper campus, there is a hope that we coulc
modularised approach to sharing resources across EBE

9 Student success and throughpuf\s a key part of the UCT curriculum review project, this task is ongc
There is alata-based focus on courses with high failure rates and especially those which have consi
high failure rates. These course which impede graduation need to receive attention. Where there ai
programmes and courses with better student success, tteeerieed to identify these and what we can
learn from them.

Winning thechallenge onservicecourses

In 2023, thefaculty faced several key contextual issues regarding undergraduate studies. A major development
the rollout of Amathuba. While the platform's introduction signalled a leap forward in modernising digital educa
it was not without challenges. Both asemic staff and students experienced a learning curve in adapting to the n
system. Ongoing technical issues (e.g. course evaluations;aropatibility with certain teaching software),
particularly during the transition period, required dedicated supforensure that the user experience improved
over time.

Another critical focus was the pass rates in service courses, specifically Mathematics and Physics for engineel
students and accounting and statistics for construction and property studies students. Encouragingly, there wa
noticeable improvement in Mathematics pass rates, attributed to focused teaching interventions and the suppc
digital resources like the newly lached Mathematics video repository. However, Physics pass rates remained a
significant challenge, requiring further attention anddated strategies to enhance student performance.

To address these challenges, EBE implemented SUPPS/TRPs (Supplementary and Tutored Reassessment P
immediately after the November exams for both Maths and Physics. These initiatives proved highly successful
helping students meet the necessagquirements for progression, particularly in courses with historically high fai
NI iSad ¢KS (FNASGSR NBFraasSaayvYSyid LINRPINIYYSa KI @S
student success and retention in critical subjects. We haveesstully conducted the EBE Maths and Physics
SUPP/DE exams immediately after the November exams in 2023, as well as after the June exams in 2024. Fe
from all the course convenors has been positive.
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There are advantages in doing thétudents retain the course material more effectively when the SUPP/DE exarr
held shortly after the main exams, rather than months later. Initial analyses show that pass rates improved as
compared to SUPP exams conducted in January or July, at thef eadation periods. Further analysis will be done
confirm this trend. Holding the SUPP/DE exams within the marks processing deadlines allows for a quicker tur
on course results. This means students and staffroake timely decisions regarding academic progression, whicl
beneficial for advising students. The external examiner reviewed both the main exam and the SUPP/DE exam:
together, leading to more comprehensive feedback on the assessment process. Sindanesd lower costs by
staying on for SUPP exams immediately after the main exam period, rather than having to return later. Studen
reported less anxiety and pressure by completing their exams in a shorter timeframe rather than haviegn¢age
with the material after a prolonged break. By wrapping up SUPP/DE exams sooner, staff completed the course
administration earlier and then could focus on other academic or research responsibilities without interruptions

5A3ABYKEOBSBROF A 2Y

In 2023, EBE embraced digitally enabled education through two significant initiatives. First, EBE successfully i
Amathuba into our teaching framework. This transition was critical in enhancing the digital learning experience
both staff and stdents, enabling a more streamlined, accessible, and flexible approach to course management
content deliveryWhile dl first-year courses moved onto the platformve also piloted on some thirgear courses
across all undergraduate programmesdsome departments expanded the use of Amathuba across all
undergraduate levels.

Additionally, we launched a dedicated Mathematics video resource repository, developed by A/Prof Pragashni
Padayachee and Bmita Campbell within the ASPECT team. This repository provides comprehensive video ma
designed to support students in mastering core mathematical concepts. By leveraging these digital tools, we a
only enriching the educational experience falgo laying a foundation for future innovations in teaching and learn

EBE  TALKS

Research that
Impacts the
world around us

EXPLORE NOW!

=

VIDEOS + PAPERS
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NSrofile of first-time entering undergraduates
We use the table alongside to show the proportion of National Senior Certificate (NSC) aggregate equivalent fi
incoming students.

NSC Raw points Aggregate equivalent
>=480 A
420 - 479 B
360 - 419 C
300 - 359 D
299 and < E

The NSC aggregate equivalent analysis for the Facuiishows an increase in proportion of incoming students
GAGK WIQ 1'33INBIFGS aAyOS HnumI ¢ KSNBandinorN3§ catédgoriési In G
HAHOY ywm: 2F 9.9 AyO2YAy3d adGdRSydas3BLR W' Q 2N W. ¢

Figure3.3.1 NSCaggregateequivalent of firsttime entering EBE
undergraduates
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20%
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0%
Unknown
= 2019 45% 33% 8% 12%
= 2020 45% 33% 8% 12%
m2021 41% 37% 9% 13%
m2022 50% 33% 6% 11%
m2023 50% 31% 8% 10%
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Coursesuccesgates
The success rates of all students on EBE undergraduate courses at all levels were above 86%. Success rates
from 2022 to 2023 for all course levels.

Figure3.3.2(a) Success Rates of all students on EBE undergraduate cour

100%
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40%
30%
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10%

0%

1000-Level 2000-Level 3000-Level 4000-Level
2019 87% 86% 94% 93%
2020 89% 90% 94% 94%
m2021 83% 83% 82% 88%
m2022 68% 77% 82% 89%
m2023 86% 87% 88% 94%

The success rates of ASPECT students in extended degrees shows a trend of an increase at all course levels.
be attributed to various interventions that thaculty has made, e.g. running TRPs/SUPPhigsics andMathematics
for engineers within a reasonable timeframe after the main exam, running of bootgastmps

Figure3.3.2(b) Succesgsates of extended degree students on EBE
undergraduate courses
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™ 2020 85% 87% 94%
m2021 72% 64% 73%
m 2022 57% 62% 73%
m 2023 79% 78% 80%
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Academicconcessions anéxclusions

Students with academic concessions have faculi§eoate permission to continue, while those who have
readmission refused on academic grounds are excluded. In EBE, students who cannot complete their degrees
0KS YAYAYdzY 2NJ adlFyRIFENR RdzN}Y A2y 2F b &S leNdn EEGKdted A
code. Figure 3.3below shows the proportion of undergraduate students who were permitted to continue throug
the faculty/Senate in 2023 was 11.2%, while 4.6% of the undergraduate students in EBE were academically e»
in 2023. Thigs an improvement compared to 2022hich saw almost 9% of undergraduate students excluded on
academic grounds.

Figure3.3.3 Students withfaculty/Senatepermission to continue or

readmission refused on academic grounds
50%
45%
40%
35%
30%
25%
20%
15%

T —
0%

Faculty permission to continue Readmission Refused
2019 9,5% 3,7%
2020 9,3% 0,0%
m2021 18,9% 0,3%
m2022 12,3% 8,7%
m2023 11,2% 4,6%
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Cohortcompletionrates

The cohort completion rates consider only students who start and end in the same programme. In this section,
show years to completion of graduate cohorts in specific EBE programmes. We also show propofitistasnoé
entering undergraduateRU cohorts who complete in N years (minimum time), N+1 yeamd N+2 years.

Bachelor of Architectural Studies (BASy€8r programme)

Figure3.34 below shows the years to completion amongst 29 BAS graduate cohorts. It shows that the
majority of BAS graduates completed their studies withiree years and there is a positive trend of a decrease in-
number of graduates who took longer thétiree years to complete their degree.

Figure3.3.4 Years to completion of BA@raduate cohorts 20182019
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3years 4 years 5 years 6 years
2015 74% 18% 7% 2%
m2016 69% 25% 6% 0%
m2017 72% 25% 3% 0%
m2018 85% 15% 0% 0%
m2019 81% 11% 8% 0%

Further, Figureg.35 below shows the proportion of 2043019 FU BAS cohorts who completedip to N+2 years. It
shows that, except for the 2019 cohort, more than 80% of the other cohorts completed within N+1 years, and ¢
additional 36% completed in N+2 years. For the 2019 calts% completed within N+1 years, and an additional ¢
completed in N+2 years.

Figure3.3.5 Proportion of 20152019 FU BASohorts who completedin up to
N+2years
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BSc Construction and Property Studiege@ programme)
Figure3.36 shows an increasing trend from the 2017 BSc Construction and Property Studies graduate cohorts
completing in three years. However, between 2d86136% of BSc Construction and Property Studies graduate
cohorts take an additional year to complete their studies. It is anticipated that with the curriculum review projec
is currently underway, thé&aculty will likely see an improvement in years to completion.

Figure3.3.6 Years to completion of BSc Construction and Property Studic¢
graduate cohorts 20152019
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Figure3.3.7 shows the proportion of 202019 FU BSc Construction and Property Studies cohorts who comiet
up to N+2 years. It shows that for each cohort, an additiorE2% of the cohort completed in N+2 years.

Figure3.3.7 Proportion of 20152019 FU BSc Construction and Property
Studiescohorts who completedin up to N+2 years
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BSc Engineering-#ear programme)

Figure3.38 shows the years to completion amongst 262819 BSc Eingeeringgraduate cohorts. It shows that
mostly more than 60% of BSc Hregringgraduates completed in four years, withil®% completing in six years. Th
faculty anticipates that this picture will change positively with the curriculum review and change work that the fi
has been undergoing. Note, completion rates are as at 2828)e 2019 graduate cohort only has completions up
five years.

Figure3.3.8 Years to completion of BSc Engineeriggaduate cohorts 201§

2019
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2015 67% 22% 8% 2% 1% 1%

2016 58% 33% 7% 2% 0% 0%
m2017 67% 21% 10% 2% 0% 0%
m2018 60% 31% 9% 0% 0% 0%
m2019 70% 30% 0% 0% 0% 0%

Figure3.39 shows the proportion of 2012018 FU BSc Engeringcohorts who completedh up to N+2 years. 2019
cohorts can only have completions up to N+1 years by 2023, so are not compared here. The figure shows that
cohorts an additional 57% of the cohorts completed in N+2 years.

Figure3.3.9 Proportion of 20152018 FU BSc Engineerimgphorts who
completedin up to N+2 years

100%
90%
80%
70%

5%
60%

ok 15% 24%
40%
30%
20% 16% 41%
10%
0%
2015 2016 2017 2018

m Completed in Minimum Time (N) = Completed inN+1 m Completed inN+2

TEACHIN&NDLEARNING REPORT 302G



BSc ErigeeringExtended (5ear programme)
Figure3.3.10 shows the years to completion amongst 262619 BSc EnmgeeringExtended graduate cohorts. It
shows arincreasing trend of BSc BngeringExtended graduates completing in five years.

Figure3.3.10 Years to completion of BSc Eimgering Extendedgraduate
cohorts 2015¢2019
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2015 61% 28% 10% 1%
m2016 53% 23% 18% 6%
m2017 75% 10% 15% 0%
m2018 77% 23% 0% 0%

Since this is a fivgear programme, only three BSc EregringExtended cohorts have completions up to N+2. FigL
3.311 shows the proportion of 2052017 FU BSc Enger Extended cohorts who completed up to N+2 years. It
shows that an additional-80% of each cohort completed in N+2 years.

Figure3.3.11 Proportion of 20152018 FU BSc Emgeering Extendedcohorts
who completedin up to N+2 years
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Strategy
Thestrategic purpose of th€aculty of Health

{ OASyO0Sa Aa ac¢2 A3IYyALS
a20ASGe& odzAft G 2gkstistéict G |
focal areas:

1) Building a values based inclusive faculty
identity that promotes our African heritage

2) Facilitating and promoting excellent and
innovative research in service of humanity;

3) Innovating in student access, teaching,
learning and support that encourages
critical thinking and promotes socially
accountable global citizens

4) Enhancing service delivery for priority
health concerns and their structural and
social determinants through valued
partnerships;

5) Empowering faculty leadership for
adaptive governance and stewardship of
resources; and

6) Promoting an institutional culture of
wellbeing and supported personal and
professional development.

Good progress was made across the undergradua
strategic action areas in focal area 3 in 2023,
including improving inclusive and engaging learnin
experience, enhancing student success rates,
developing capacity for staff, broadening critical ar
transformative thinkingandigniting agency and
social accountability. Key to strategic delivery in
health sciences is collaboration with our Provincial
Health Department partners, given how critical the
distributed clinical training platform (across 108
sites) § for clinical teaching and learning.
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Governance &uality assurance

A number of governance structures oversee the education enterprise at the Faculty of Health Sciences, includ
FacultyUndergraduate Education Committee (FUEC), Postgraduate EXCO, Faculty Teaching and Learning Cc
Accreditation Committee, Assessment Committee and Admissions Policy Committee. These structures review
the strategic and quality assurance elementsindergraduate Teaching, Learning and Assessment. In 2023, an
extensive review of enrolment simnd-shape was undertaken; a number of policies in development were engage
with, including the revised Assessment Podiog new draft Academic Misconduct Roy; and admissions, enrolment
and performancevere reviewed, with some changes to admissions criteria, course outlamesprogression rules.
The Assessment Committee focused on reviewing assessment practices in courses across all programmes. A
engaged on the policies and practices, we also contended with concerning increases in cases of academic dis
through phgiarism, fraudand forgery; and grappled with the anticipated effects of Generative Artificial Intelligen
on our models of teachindearning and assessment.

The Undergraduate and Postgraduate Professional Degree Programmes are further governed externally throu
accreditation requirements of the Health Professions Council of South Africa, as mandated by the Council for |
Education. In 2023, all PostgradeidMedical Specialist and Subspecialist qualifications were evaluated and recei
accreditation for a furthefive years.

The Clinical Training Grant (CTG) from DHET provides significant teaching resources across all health profess
programmes on the clinical teaching platform. The budgetary pressures on this funding continued in 2023, witt
5% increase over the predimgthree years. This belownflationary increase has substantial implications for teachil
capacity, especially in the undergraduate space, and prohibited any of the planned investment in equipment al
infrastructure and has hampered strategic expangbtearning in distributed clinical platform and communritgised
settings.

Student funding continued to be under pressure in 2023 with the NSFAS funding restrictions. Approximately 3t
Health Sciences students were NSFéA&pendent in 2023, but this was variable wdixclasses exceeding 60%. Whil
a relatively small number of students were initially unable to register in 2023 due to fee debt at the start of the
academic year, which is a number of weeks ahead of the start for other facultiddettign Sciences campus
experienced disruption due to protest action during somgcé@l periods in the academic calendar. Negotiations
between the university and students resulted in a mediated agreement, granting permission téieadtbt Sciences
students to register despite their debt. Health Sciences took action t@pnatively engage with students with
anticipated fee debt for 2024 during the course of 2023 and facilitéeedlebt relief options In addition, in late 202:
the dean launched a campaign together with the HSS@ite funds for the Mayosi Impilo Student Bursary Hand
thedS I y (M&irthday in 2024.
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{2a0GSY OKIy3aISHIOKRYAUAGHNYAY 3
Three significant system changes occurred at the start of 2023:

1 Project Harambee facilitated the automation of partsapplicant screening which reduced the workloau
within the admissions team.

1 The implementation of programme enrolment across all programmes and years of study in the Hea
Sciences Faculty facilitated a streamlined online registration process as part of Project Harambee
However it did come with teething problems, particularly Health Sciences students return so much
earlier in the academic year than other facultiesggherefored a (6 MBS aa¢ ySg aeads
support staff have returned frorthe year-end vacation period.

1 The transition to the new Learning Management System (LMS), Amathuba, occurred relatively sma
for about50 courses, including all firgear courses across all programmes, as well as seamadthird
year courses in Audiology and Speéemguage Pathology. Some impacts of the LMS chaveye
required modifications to assessment formats that could not b@asnodated on Amathuba, such as
Extended Matching Items.

{ G dzR &y0i0 3@ & NJA S a

Admissions and equitable access
2023 saw similar patterns as previous years in

1135
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first-year enrolments. This was later revealed in (14% of HEA (15% of UCT's 8 (16% of HEA
graduates) total) graduates)
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In 2023, across dilve professional programmes, 61% of our fitshe entering students entered with an NS
aggregate (>=480), and a further 26% WBthggregates (>=420).

Figure3.4.1 NSC aggregate equivalent of firsitme entering Health Sciences
undergraduates
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=2020 63% 27% 8% 1%
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m2022 61% 27% 2% 8%
m2023 61% 26% 2% 8%

For the highly competitive MBCHB programme, fiirste applicants enter exclusively with NSQaggregates. Health
Sciences are receiving and accepting larger numbers of applicants who completelsakig certification other
than NSC, with 8% of firime entering students in 2023 vs 1% five years ago. 2023 saw the returp&rson Open
Dayon Upper Campuygnabling a more personable recruitment engagement for prospective applicants. It was
extremely popular with many thousands of learners andepés attending the health sciences lectures and stalls.

Students attend Open Day with Health Sciences on Opper Campus
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Undergraduate enrolments viewed by population group shows the diversity dfidhéth Sciences student body: in
2023, 49% of our undergraduate students identified as African (as compared to 39% in 2019, a positive shift sl
that we are attracting excellerBlack African students to our degrees); 14% as Coloured (as compared to 22% ir
similar to theuniversitywide average of 16%); 208thite (as compared to 21% in 2019); and 11% Indian. These
numbers indicate that the faculty continues to reflebetintended diversity in our student body, whilst
acknowledging that a number of students do not skdtlare.

Figure3.4.2 Proportion of Health Sciences undergraduates by populatior
group
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Studentacademicsuccess &etention

In 2023, the success rates of undergraduate students across courses at all levels continue to be exceptionally
with course pass rates ranging betwe@#98%, higher than all other faculties. See Figude3below. While our
first-year success rates of 97% in 2023 were slightly higher than in 2019 (95%), andb@000and 6000level
4dz00Saa NridSa Ffft NBYFAYy 02y a-auihi@&ydartieyel wed slighily Icvde@tQ4
and 95%respectively. This may indicate that we are still seeing the impacts of online and emergeratg teaching
(including at school level) during®ID19 on our student success rates in thoserses.

Figure3.4.3 Succesgates of all students on HEA undergraduate courses
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When considering the class of pass for our graduates, it is very encouraging to see positiyEighiits3.4.4(a)with
a higher proportion of graduates attaining first class passes in 2023 (26%) vs 2019 (19%), and a lower proport
attaining third class passes (7% in 2023 vs 11% in Zi®proportion of graduates attaining upper second and
lower second class passes remaining relatively consistent at ~25% angdreg@86tively.

Figure3.4.4(a) Classopl aa 2F Ftf | 9! . OKSft 2
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Particularly noteworthy is the positive shift for African gradudteigure 3.4.4(b)where the proportion of firstclass
passes has doubled (5% in 2019 to 11% in 2023), and thecthsd passes have almost halved (19% in 2019 to 11
2023).

Figure3.4.4(b) Class opass of African HEAlF OK Sf 2 NJQa 3 NJ
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Similarly forColoured graduatef~igure 3.4.4(c)the proportion of firstclass passes has more thaipked (6% in
2019 to 21% in 2023), and thidiass passes reduced from 13% in 2019 to 5% in 2023.

Figure3.4noOuv /[t aa 2F tlaa 27F WY/ 2f 2 dzNJSSR

Academic exclusions remained a very small proportion (1%) of all studesgglih Sciences, partly as a result of
intentional practice by the Faculty Examination Committee to grant faculty concessions for readmission when
excludable. Consequently, the proportion of students with concessions to continue and placed on probationary

conditions has increased to 8%rgusan average of 3% in preceding years (excluding 2021 which followed the 2
moratorium on exclusions). See Fig3rd5 below.

Figure3.4.5 Students with Faculty/Senatpermission to continue or
readmission refused on academic grounds
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